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Background: The increasing use of digital reading platforms in humanities education has 
transformed how readers interact with texts,  yet their  impact on literary engagement, 
cultural understanding, and interpretive depth in Southeast Asian literary learning remains 
underexplored. Objective:  This study investigates how digital reading platforms shape 
engagement,  cultural  meaning-making,  and  interpretive  depth  in  the  reading  of 
Indonesian  and  Malay  texts. Method:  Employing  a  mixed-methods  design,  the  study 
analyzes  digitally  mediated  interactions—annotations,  discussions,  and  reflective 
responses—across a curated corpus of canonical Indonesian and Malay works (published 
between the 1970s and 2010s) accessed through institutional digital reading platforms. 
Results: The findings reveal distinct patterns of digital engagement, with Indonesian texts 
eliciting stronger annotation-based interaction and Malay texts fostering more dialogic 
discussion. Cultural understanding emerges in differentiated forms, combining historical–
political  contextualization  and  ethical–communal  interpretation.  Furthermore,  digital 
mediation  supports  advanced  literary  interpretation,  including  thematic  synthesis, 
ideological critique, and intertextual reasoning. Implication:  These results indicate that 
digital reading platforms function as cultural and interpretive mediation spaces rather than 
neutral  technologies. Novelty:  This  study  integrates  literature-specific  interpretive 
indicators with platform-based empirical data, offering a culturally grounded model of 
digital literary learning.
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INTRODUCTION
The development of  digital  reading platforms has fundamentally  reshaped how literary texts  are 

accessed, interpreted, and taught across educational contexts worldwide. UNESCO reports that over 65% of 
university students globally now engage with course readings primarily through digital platforms (UNESCO, 
2023),  while  Southeast  Asia  has  experienced  one  of  the  fastest  growth  rates  in  mobile-based  reading 
applications, exceeding 20% annually over the last decade (Agustina et al., 2022). In Indonesia and Malaysia, 
national literacy surveys indicate a steady rise in digital reading participation alongside persistent challenges 
in deep reading, literary engagement, and cultural comprehension. These trends raise urgent questions about 
how digital  environments mediate students’  encounters  with national  literatures.  Indonesian and Malay 
literary works, which carry dense cultural, historical, and ideological meanings, are increasingly consumed 
through screens rather than print. Understanding how digital reading platforms shape literary engagement 
and cultural understanding is therefore crucial, not only for pedagogical effectiveness but also for sustaining 
the cultural transmission embedded in national literary traditions.

Existing  scholarship  has  extensively  examined  digital  reading  technologies  in  language  learning, 
literacy  development,  and  general  education,  with  strong  evidence  that  digital  platforms  can  enhance 
accessibility,  motivation,  and learner autonomy. Studies on e-books (Fang et al.,  2025;  Lim et al.,  2021), 
learning  management  systems  (Fernando  et  al.,  2023;  Prasetya  et  al.,  2020)  and  interactive  reading 
applications (Day et al., 2025; Kontio, 2025) have shown positive effects on reading frequency and surface-level 
comprehension. Research in literature education has also explored student engagement, reader response, 
and critical interpretation, particularly within Western literary canons (Bist & Kandel, 2024; Ilyas et al.,  2025; 
Widayanti et al., 2025). However, relatively limited attention has been given to how digital reading platforms 
operate within the learning of national literatures in non-Western contexts, especially those shaped by shared 
linguistic roots and intertwined cultural histories such as Indonesian and Malay literature. Moreover, prior 
studies often emphasize technical affordances or reading efficiency (Silva et al., 2025), leaving underexplored 
how digital environments influence cultural understanding, interpretive depth, and literary meaning-making. 
This gap becomes more pronounced when digital reading is positioned not merely as a medium, but as a 
cultural and pedagogical space that reshapes readers’ relationships with literary texts.

Responding to these gaps, this study aims to examine how digital reading platforms are integrated into 
literature  learning  and  how  such  integration  relates  to  students’  cultural  understanding  and  literary 
engagement  in  Indonesian and Malay literature.  Specifically,  the study addresses  the following guiding 
questions: How do digital reading platforms shape students’ engagement with Indonesian and Malay literary 
texts? To what extent do these platforms support or constrain students’ understanding of cultural meanings 
embedded in national literatures? What patterns emerge in students’ interpretive practices, motivation, and 
participation when literary learning is mediated through digital platforms? By focusing on these questions, the 
research  positions  digital  reading  not  as  a  neutral  technological  tool,  but  as  an  active  pedagogical 
environment that interacts with literary content, reader agency, and cultural knowledge construction.

This study advances the argument that digital reading platforms have the potential to enhance literary 
engagement  and  cultural  understanding  when  pedagogically  structured  to  support  interpretive  depth, 
dialogic  reading,  and  contextual  exploration.  It  is  hypothesized  that  features  such  as  annotation  tools, 
multimodal  resources,  and  collaborative  discussion  spaces  can  foster  more  active  engagement  with 
Indonesian and Malay literary texts, enabling students to negotiate cultural meanings more critically. At the 
same time, the study acknowledges the possibility that unstructured or purely consumption-oriented digital 
reading may encourage fragmented attention and superficial interpretation. By empirically examining these 
tensions,  the research seeks to contribute a  nuanced understanding of  digital  literary learning,  offering 
theoretical and practical insights for literature education in culturally rich, digitally evolving contexts.

LITERATURE REVIEW
Digital reading platforms

Digital reading platforms constitute a central concept in contemporary literature learning, referring to 
technologically  mediated environments  that  enable  readers  to  access,  interact  with,  and interpret  texts 
through digital interfaces. Scholars define digital reading platforms variously as e-book systems, web-based 

30



 Mohd Roslan Mohd Nor and Ahmad Zubaidi Lingua Technica, 2(1), 2026, 29-44

reading environments,  or  integrated platforms combining texts with annotation,  multimedia,  and social 
interaction features. Some researchers conceptualize them primarily as tools that enhance accessibility and 
efficiency in reading, emphasizing convenience, portability, and immediacy of access (Guan & Meng, 2025; 
Hamouda et al.,  2025; Pelumi & Gordon,  2025).  Others adopt a more critical perspective, viewing digital 
reading platforms as socio-technical spaces that reshape cognitive processes, reading habits, and interpretive 
practices (Liao et al., 2024; Liu & Yuan, 2023). This divergence reflects broader debates between instrumental 
and cultural approaches to digital literacy. While the former stresses functional benefits, the latter highlights 
how digital mediation transforms meaning-making and reader–text relationships. In literature education, this 
conceptual tension is particularly salient, as literary reading requires sustained attention, interpretive depth, 
and contextual sensitivity. Consequently, digital reading platforms are increasingly understood not merely as 
delivery  mechanisms,  but  as  pedagogical  environments  that  actively  influence  literary  cognition  and 
engagement.

Research further identifies several  key dimensions of digital reading platforms that shape learning 
outcomes in literature education. One prominent aspect is interactivity, including features such as digital 
annotation,  highlighting,  hyperlinking,  and embedded discussion tools,  which allow readers  to  actively 
engage with texts  (Gârdan & Modoc,  2022). Another important dimension is multimodality, where literary 
texts  are  accompanied  by  audio,  visual,  or  contextual  materials  that  support  comprehension  and 
interpretation. Scholars also emphasize personalization, as digital platforms often enable adjustable font sizes, 
reading speeds,  and individualized learning paths (Bell  & Ensslin,  2024;  Kouta,  2021;  Liu & Yuan,  2023). 
Additionally,  connectivity  and  collaboration  constitute  critical  indicators,  allowing  readers  to  share 
interpretations, respond to peers, and participate in collective meaning-making. However, studies caution 
that  excessive  interactivity  or  fragmented  navigation  may  disrupt  deep  reading  processes.  Thus,  the 
effectiveness  of  digital  reading  platforms  in  literature  learning  depends  on  how  these  dimensions  are 
pedagogically orchestrated to balance accessibility, engagement, and interpretive depth rather than merely 
increasing technological exposure.

Literary engagement
Literary  engagement represents  the  second  core  concept,  commonly  defined  as  the  degree  of 

cognitive, emotional, and behavioral involvement readers demonstrate when interacting with literary texts. In 
literary studies and education, engagement has been conceptualized through multiple lenses. Cognitive-
oriented  scholars  associate  literary  engagement  with  close  reading,  inferential  reasoning,  and  critical 
interpretation (Claravall,  2021;  Donnelly,  2019;  Ellis  & Coddington,  2013),  whereas affective perspectives 
emphasize emotional resonance, empathy, and aesthetic appreciation (Eekhof et al., 2023; Johns et al., 2016). 
Behavioral definitions focus on observable participation, such as discussion, reflection, and sustained reading 
practices (Zhang et al., 2024; Zhu et al., 2023). These varying definitions reveal that literary engagement is not a 
singular construct but a multidimensional phenomenon shaped by readers, texts, and contexts. In digital 
environments,  literary engagement becomes even more complex,  as readers negotiate between literary 
immersion  and  the  affordances  or  distractions  of  digital  media.  Consequently,  understanding  literary 
engagement in digitally  mediated literature learning requires  integrating cognitive,  affective,  and social 
dimensions rather than privileging one interpretive framework.

Scholars  commonly  operationalize  literary  engagement  through  several  interrelated  indicators. 
Cognitive engagement is reflected in students’ analytical depth, interpretive strategies, and ability to connect 
textual  elements  with  broader  themes  (Antonenko  &  Niederhauser,  2010;  Liu  &  Yuan,  2023).  Affective 
engagement  is  indicated by  interest,  enjoyment,  emotional  identification with  characters,  and personal 
relevance. Behavioral engagement includes participation in discussions, annotation practices, frequency of 
reading, and persistence in completing literary tasks. In digital literature learning, additional indicators have 
emerged, such as interactive participation, collaborative interpretation, and reflective responses facilitated by 
platform features. Empirical studies suggest that digital reading environments can enhance behavioral and 
affective engagement, yet their impact on cognitive engagement remains contested (Ellis & Coddington, 
2013; Guo,  2025). Some findings indicate improved interpretive collaboration, while others report surface-
level engagement driven by convenience rather than depth. These mixed results underscore the need to 
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examine how literary engagement is shaped by specific digital reading practices rather than by technology 
use alone.

Cultural understanding
The third central concept, cultural understanding, refers to readers’ ability to comprehend, interpret, 

and  critically  engage  with  the  cultural  meanings  embedded  in  literary  texts.  Cultural  understanding  in 
literature learning has been defined both as knowledge acquisition—such as familiarity with historical, social, 
and  ideological  contexts—and  as  interpretive  competence,  involving  the  ability  to  negotiate  values, 
identities,  and worldviews represented in  texts.  Some scholars  emphasize  a  transmission-oriented view, 
where literature serves as a vehicle for conveying national or cultural heritage (Porto, 2010; Shen, 2025; Short 
et al., 2023). Others adopt a constructivist perspective, arguing that cultural understanding emerges through 
dialogic interpretation between readers’ experiences and textual representations (Aslam et al.,  2025; Blue, 
2012; Kalo, 2024; Kholodniak, 2023). In the context of Indonesian and Malay literature, cultural understanding 
is particularly significant due to shared linguistic roots alongside distinct national, religious, and historical 
trajectories. Digital mediation introduces new dynamics into this process, potentially expanding access to 
contextual resources while also altering how cultural meanings are encountered and interpreted.

Studies identify several dimensions of cultural understanding in literature learning that are relevant to 
digital reading contexts. One key dimension is contextual comprehension, including awareness of historical 
background, social norms, and cultural symbols represented in literary texts. Another dimension involves 
critical  cultural  interpretation,  where readers assess power relations,  identities,  and ideological  positions 
embedded in narratives. Empathy and perspective-taking are also considered essential indicators, reflecting 
readers’ capacity to engage with culturally diverse experiences (Fawaid et al.,  2025; Fawaid & Huda,  2024; 
Khafaga  &  Shaalan,  2020).  In  digital  environments,  cultural  understanding  may  be  supported  through 
hyperlinks, multimedia explanations, and collaborative discussions that situate texts within broader cultural 
frames.  However,  scholars warn that fragmented digital  reading may reduce opportunities for  reflective 
engagement with cultural complexity. 

METHOD
The unit of analysis in this study consists of digitally mediated literary learning activities involving 

Indonesian and Malay literary texts accessed through digital reading platforms. The material objects include 
selected prose and poetic works that are widely recognized within national literary canons and commonly 
used in  higher  education literature  courses.  To  ensure  representativeness  and balance,  the  corpus  was 
constructed  based  on  three  criteria:  canonical  status,  thematic  richness  in  cultural  representation,  and 
availability in digital formats. The corpus comprises twelve literary works—six from Indonesian literature and 
six from Malay literature—published between the 1970s and 2010s.  These texts were accessed through 
institutional e-libraries, national digital repositories, and licensed reading platforms used in coursework. The 
unit of analysis focuses not only on the texts themselves but also on students’ interactions with these texts 
through digital  annotations,  discussion features,  and reflective tasks.  This  approach allows the study to 
capture literary engagement and cultural understanding as situated practices rather than isolated textual 
properties.

Table 1. Literary corpus used in the study

No
Literary 
Tradition

Author Title Genre Year Digital Source

1 Indonesian
Pramoedya 
Ananta Toer

Bumi Manusia Novel 1980 National e-library

2 Indonesian Ahmad Tohari
Ronggeng Dukuh 
Paruk

Novel 1982 University LMS
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3 Indonesian Ayu Utami Saman Novel 1998 Licensed e-book

4 Indonesian
Sapardi Djoko 
Damono

Selected Poems Poetry 1989
Digital poetry 
archive

5 Indonesian Eka Kurniawan Cantik Itu Luka Novel 2002
Institutional e-
library

6 Indonesian Leila S. Chudori Pulang Novel 2012
Digital reading 
platform

7 Malay Shahnon Ahmad
Ranjau Sepanjang 
Jalan

Novel 1966 National e-library

8 Malay A. Samad Said Salina Novel 1961 Licensed e-book

9 Malay Fatimah Busu Selected Short Stories
Short 
stories

1995 University LMS

10 Malay Zurinah Hassan Selected Poems Poetry 2004
Digital poetry 
archive

11 Malay Faisal Tehrani 1515 Novel 2002
Institutional e-
library

12 Malay Anwar Ridhwan
Hari-hari Terakhir 
Seorang Seniman

Novel 1979
Digital reading 
platform

The research design adopts  a  mixed-methods  approach with  a  dominant  qualitative  orientation, 
integrating corpus-based textual analysis and learner-response data. This design is appropriate because the 
study  investigates  interpretive  engagement  and  cultural  understanding,  which  require  both  systematic 
textual examination and empirical evidence of reader interaction. The qualitative component focuses on 
identifying  patterns  of  literary  engagement  and  cultural  meaning-making  across  digital  reading 
environments,  while  the  quantitative  component  supports  the  analysis  through  frequency  counts  of 
annotations,  discussion  contributions,  and  engagement  indicators.  The  design  aligns  with  recent 
methodological  trends in digital  literary studies and literature education, which emphasize triangulation 
between texts, readers, and platforms. By situating literary interpretation within digitally mediated learning 
contexts, the design enables a holistic examination of how digital reading platforms function as pedagogical 
spaces rather than neutral delivery tools.

The sources of information include three primary categories. First, textual data are drawn from the 
selected literary corpus in their  digital  formats,  including embedded metadata and paratextual  features 
provided by the platforms. Second, learner-generated data consist of digital annotations, discussion posts, 
reflective journals, and reading logs produced by undergraduate literature students enrolled in Indonesian 
and Malay literature courses. Third, instructional data are obtained from course syllabi, reading guidelines, and 
platform usage analytics provided by lecturers. These sources are complemented by secondary scholarly 
literature  on  digital  reading,  literary  engagement,  and  cultural  literacy,  which  informs  the  analytical 
framework.  The combination of  textual,  learner,  and instructional  data  ensures  that  the  study captures 
multiple perspectives on digital literary learning, enhancing both the validity and depth of interpretation.

The data collection process was conducted in four stages over one academic semester. First, the literary 
corpus was finalized and uploaded or accessed through designated digital reading platforms used in the 
courses. Second, students were oriented to platform features, particularly annotation and discussion tools, to 
ensure consistent participation. Third, data were collected continuously as students interacted with the texts, 
generating  annotations,  comments,  and  reflective  responses  tied  to  specific  literary  passages.  Fourth, 
supplementary data were gathered through end-of-module reflective questionnaires focusing on students’ 
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perceived engagement and cultural understanding. All data were anonymized, and ethical clearance was 
obtained prior  to  collection.  This  systematic  process  ensured that  the data  reflected authentic  learning 
practices rather than artificial research tasks.

The data analysis followed a multi-stage procedure. First, corpus-based textual analysis was conducted 
to identify dominant cultural themes, symbols, and narrative structures within the selected works. Second, 
learner interaction data were coded thematically using qualitative content analysis to capture dimensions of 
literary engagement (cognitive, affective, and behavioral)  and cultural understanding. Third, quantitative 
summaries were generated from annotation frequencies and discussion participation to identify engagement 
patterns across texts and platforms. Finally, findings from textual and learner analyses were triangulated to 
examine how digital reading platforms mediated literary interpretation and cultural meaning-making. This 
layered  analytical  approach  allows  the  study  to  link  digital  practices  with  literary  outcomes  in  a 
methodologically rigorous and conceptually coherent manner.

RESULTS
Patterns of digital literary engagement across Indonesian and Malay texts

This  subsection presents  empirical  evidence of  students’  digital  literary engagement as  observed 
through their interactions with Indonesian and Malay literary texts on digital reading platforms. Engagement 
was operationalized through three measurable indicators: frequency of digital annotations, participation in 
discussion threads,  and submission of  reflective responses.  Figure 1  presents  patterns  of  digital  literary 
engagement across Indonesian and Malay texts (sampling 8 texts, including 4 Indonesian and 4 Malay texts) 
by  comparing  three  core  indicators:  digital  annotations,  discussion  posts,  and  reflective  responses.  By 
consolidating platform-generated interaction data into a single comparative visualization, the figure enables a 
direct examination of how engagement intensity and mode vary across genres and literary traditions. The 
grouped bar format allows each literary work to be read as an engagement profile rather than as isolated 
numerical values, foregrounding relational differences between annotation-based, dialogic, and reflective 
interactions. As the primary empirical visualization in this section, Figure 1 functions as the central analytical 
reference for interpreting how students interact with literary texts in digitally mediated reading environments, 
making visible structural patterns that would be less apparent through narrative description alone.
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Figure 1. Composition of digital literary engagement indicators of 
Indonesian and Malay texts (N = 8)

As shown in Figure 1, novels consistently elicit substantially higher annotation activity than poetry 
across both Indonesian and Malay corpora, indicating that extended narrative forms foster more intensive 
text-centered engagement in digital contexts. Indonesian novels such as Bumi Manusia and Cantik Itu Luka 
display the most pronounced annotation dominance, reflecting sustained close reading practices oriented 
toward narrative development and ideological interpretation. In contrast, Malay novels, including Salina and 
1515, demonstrate relatively stronger participation in discussion threads compared to their annotation levels, 
suggesting a greater emphasis on dialogic and peer-oriented engagement. Poetry texts in both traditions 
exhibit noticeably lower annotation frequencies while maintaining comparatively stable reflective responses, 
implying that reflective engagement is less genre-dependent and more strongly shaped by pedagogical 
design  embedded  within  the  platform.  Collectively,  these  visual  patterns  reveal  that  digital  literary 
engagement is structured not only by textual form but also by cultural orientation and instructional framing.

The engagement  patterns  can be analytically  explained through the interaction between textual 
characteristics,  cultural  proximity,  and  platform  affordances.  High  annotation  frequencies  in  Indonesian 
novels may reflect students’ stronger cultural familiarity and linguistic immediacy, enabling more confident 
micro-level textual engagement. In contrast, the higher discussion participation associated with Malay texts 
suggests that students relied more on collaborative interpretation when encountering culturally proximate 
yet nationally distinct narratives. This aligns with recent literature emphasizing that digital reading platforms 
amplify social meaning-making in literature learning, particularly when texts invite negotiation of shared yet 
differentiated cultural identities. Furthermore, the lower annotation rates in poetry can be attributed to the 
condensed and symbolic nature of poetic language, which often prompts holistic interpretation rather than 
segmented textual marking. Overall, these findings indicate that digital platforms do not merely increase 
engagement quantitatively but reconfigure how literary engagement is enacted—shifting between individual 
textual interaction and collective interpretive dialogue depending on genre and cultural context.
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Digital reading platforms and cultural understanding
Cultural  understanding was operationalized through five text-sensitive indicators:  historical–social 

context  references,  interpretation  of  cultural  values  and  norms,  engagement  with  religious  or  ethical 
symbolism, empathic perspective-taking, and intercultural reflection. The radar chart aggregates corpus-level 
data to display comparative cultural engagement profiles across literary traditions rather than isolated textual 
frequencies. As illustrated in Figure 2, Indonesian literary works such as Bumi Manusia and Ronggeng Dukuh  
Paruk occupy a markedly larger area along the historical–social context axis, reflecting strong engagement 
with colonial memory, social hierarchy, and national identity. In contrast, Malay literary texts, particularly 
Salina and 1515, demonstrate more pronounced extensions along the cultural values and religious–ethical 
symbolism axes. Poetry texts in both traditions display more compressed profiles, indicating lower contextual 
references but sustained engagement in affective and ethical dimensions. Overall, Figure 2 provides corpus-
grounded evidence that digital reading platforms facilitate culturally nuanced literary engagement rather 
than generalized or superficial interpretation.

Figure 2 reveals systematic differences in how cultural understanding emerges across Indonesian and 
Malay  literary  corpora  within  digital  reading  environments  by  highlighting  distinct  engagement 
configurations across the five indicators. Indonesian texts consistently reach higher values on the historical–
social context dimension, indicating that students actively connected narratives to national history, colonial 
experience, and socio-political transformation during interpretation. Conversely, Malay texts display stronger 
extensions along the cultural  values,  norms, and ethical  symbolism dimensions,  suggesting that readers 
foregrounded moral  reasoning,  religious  meaning,  and communal  identity.  Empathic  perspective-taking 
appears  robust  across  both  traditions,  though  slightly  more  pronounced  in  Malay  literature,  reflecting 
narrative  emphases  on  personal  struggle  and  social  responsibility.  Intercultural  reflection  emerges  as  a 
recurring but more moderate dimension in both profiles, particularly visible in digitally mediated discussions 
where  students  juxtaposed  Indonesian  and  Malay  cultural  elements.  Taken  together,  the  radar  chart 
demonstrates that digital platforms support differentiated cultural reading trajectories shaped by literary 
tradition and thematic orientation, rather than homogenizing cultural interpretation.
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Figure 2. Cultural understanding profiles across Indonesian and Malay literary texts

These patterns can be analytically explained through the interaction between textual cultural density 
and  digital  platform  affordances.  Indonesian  literary  works,  often  embedded  in  explicit  historical  and 
ideological  narratives,  encouraged  readers  to  activate  contextual  knowledge  supported  by  hyperlinks, 
annotations, and shared explanatory resources. In contrast, Malay texts foregrounded ethical reflection and 
moral symbolism, prompting dialogic interpretation and empathic engagement within collaborative digital 
spaces. Digital reading platforms amplified these tendencies by facilitating immediate access to contextual 
materials and peer interpretations, transforming cultural understanding into a socially negotiated process. 
This finding aligns with recent scholarship emphasizing that digital literary environments function as cultural 
mediation spaces rather than neutral reading tools. Rather than fragmenting cultural comprehension, the 
platforms enabled students to integrate historical awareness, ethical reasoning, and intercultural reflection. 
Thus, digital reading platforms play a substantive role in shaping how cultural meanings in Indonesian and 
Malay literature are constructed, shared, and internalized.

Digital mediation and depth of literary interpretation
This subsection presents empirical evidence concerning the depth of literary interpretation achieved 

through  digitally  mediated  reading  of  Indonesian  and  Malay  literary  texts.  Interpretive  depth  was 
operationalized through five literature-specific indicators: thematic synthesis, ideological or power critique, 
narrative  strategy analysis,  intertextual  reasoning,  and metacognitive  reflection.  The heatmap organizes 
corpus-level  data  by  mapping  individual  literary  works  against  these  indicators,  allowing  patterns  of 
interpretive intensity to be observed across genres and traditions simultaneously. Color gradation functions as 
an analytical device that foregrounds relative interpretive depth rather than isolated frequencies, enabling a 
holistic comparison of how different texts activate higher-order literary reasoning. Figure 3 serves to reveal 
systematic configurations of interpretive engagement that emerge from digitally mediated reading practices.
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Figure 3. Literary interpretive depth across Indonesian and Malay texts

As illustrated in Figure 3, novelistic texts across both Indonesian and Malay corpora exhibit higher 
overall intensities of interpretive depth than poetry, particularly in the dimensions of thematic synthesis and 
ideological or power critique. Indonesian novels such as Bumi Manusia and Cantik Itu Luka display consistently 
high  intensity  across  these  indicators,  reflecting  sustained  engagement  with  colonial  discourse,  social 
hierarchy,  and  narrative  resistance.  In  contrast,  Malay  novels,  including  Salina and  1515,  demonstrate 
comparatively stronger intensities in intertextual reasoning, indicating frequent connections to religious, 
historical,  and cultural  reference frames.  Poetry texts in both traditions show lower overall  intensity but 
maintain visible engagement in metacognitive reflection, suggesting that poetic forms continue to prompt 
reflective  awareness  of  interpretive  processes.  Taken  together,  the  heatmap  reveals  differentiated  yet 
convergent patterns of literary interpretation shaped by genre, cultural tradition, and the affordances of 
digital reading platforms.

Analytically,  the depth of  interpretation observed can be attributed to  the  affordances  of  digital 
reading platforms that support recursive, dialogic, and reflective literary practices. Annotation tools enabled 
students to anchor interpretive insights directly to textual segments, fostering close reading and thematic 
integration. Discussion features facilitated critical negotiation of meaning, allowing ideological critique and 
intertextual connections to emerge through peer interaction. Importantly, digital environments encouraged 
metacognitive reflection by making interpretive processes visible and revisitable. These findings align with 
contemporary  digital  literary  scholarship,  which argues  that  technology-mediated reading can enhance 
interpretive sophistication when aligned with pedagogical scaffolding. The results challenge assumptions 
that  digital  reading  inherently  leads  to  superficial  engagement;  instead,  they  demonstrate  that  digital 
mediation can deepen literary interpretation by supporting synthesis, critique, and reflexivity. Consequently, 
digital reading platforms function as interpretive infrastructures that actively shape how literary meaning is 
constructed, evaluated, and internalized.

DISCUSSION
The  findings  related  to  digital  literary  engagement raise  an  important  question  concerning  the 

functional role of digital reading platforms in literature learning. The evidence demonstrates that digital 
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platforms  meaningfully  reconfigure  how  students  engage  with  Indonesian  and  Malay  literary  texts  by 
diversifying  engagement  modes—annotation,  discussion,  and  reflection—rather  than  merely  increasing 
reading frequency. Functionally, this multimodal engagement supports sustained interaction with complex 
literary narratives, particularly novels, which benefit from iterative reading and collaborative interpretation 
(Fawaid, Handayani, et al., 2024). However, a potential dysfunction also emerges: engagement may become 
uneven  across  genres,  with  poetry  receiving  less  granular  interaction.  This  suggests  that  while  digital 
platforms enhance overall  engagement,  they  may privilege narrative  forms that  align more  easily  with 
annotation and discussion tools (Baek & Hwang, 2024; Chalkia et al., 2024; Makimova & Begaliyeva, 2025; Modi 
et al.,  2024). The implication is that digital literary engagement is productive but not neutral; it amplifies 
certain literary practices while marginalizing others. Consequently, educators must intentionally design tasks 
that ensure balanced engagement across genres to prevent a technologically induced hierarchy of literary 
forms.

These engagement patterns reveals underlying structural factors embedded in both literary form and 
platform design. Digital reading platforms are typically optimized for linear texts and segmented interaction, 
which  aligns  well  with  prose  narratives  but  less  so  with  poetic  density  and  ambiguity.  This  structural  
affordance explains  why Indonesian novels  generated higher  annotation frequencies,  while  Malay texts 
fostered dialogic discussion reflecting collaborative sense-making. Additionally, students’ cultural familiarity 
with  Indonesian  texts  facilitated  confident  micro-level  engagement,  whereas  culturally  adjacent  but 
nationally distinct Malay texts encouraged interpretive negotiation through discussion. These patterns align 
with sociocultural theories of reading that emphasize interaction between textual structure, reader identity, 
and mediating tools (Guo, 2025; Hesselmann & Hartstein, 2025; Kenner, 2014; Tiwari & Chauhan, 2024). Thus, 
engagement  outcomes  are  not  solely  reader-driven  but  emerge  from  the  interaction  between  literary 
structure and digital infrastructure. Understanding this interaction clarifies why digital platforms both enable 
and constrain literary engagement depending on how textual form intersects with technological affordances.

The results concerning  cultural understanding foreground another critical implication for literature 
education in digital contexts. The data indicate that digital reading platforms function effectively as cultural 
mediation spaces, enabling students to access, negotiate, and reinterpret cultural meanings embedded in 
Indonesian and Malay literary texts. Functionally, the platforms support differentiated cultural engagement: 
Indonesian texts prompted historical–political contextualization, while Malay texts encouraged ethical and 
religious interpretation. This demonstrates that digital mediation does not homogenize cultural reading but 
instead facilitates multiple trajectories of cultural understanding (Dwyer & Larson, 2013; Unsriana et al., 2025; 
Vivitsou  et  al.,  2017).  Nonetheless,  a  potential  dysfunction  lies  in  the  risk  of  fragmented  cultural 
comprehension  if  contextual  resources  are  consumed  superficially  or  selectively.  Without  pedagogical 
guidance, students may rely excessively on digital explanations rather than engaging deeply with cultural 
complexity. The implication is that digital platforms can enhance cultural literacy, but only when embedded 
within interpretive frameworks that prioritize critical engagement over informational convenience.

These culturally differentiated patterns can be traced to the underlying structures of both literary 
tradition and digital mediation. Indonesian literary texts often foreground explicit historical and ideological 
narratives, which naturally invite contextual exploration supported by hyperlinks and annotations. In contrast, 
Malay literature’s emphasis on moral discourse and communal values aligns with dialogic interpretation 
facilitated  by  discussion  forums.  Digital  platforms  amplify  these  textual  orientations  by  enabling  rapid 
movement between text, context, and peer interpretation (Fawaid, Abdullah, et al., 2024; Fawaid, Fawaid, et 
al.,  2024).  This  supports  constructivist  models  of  cultural  learning,  where  meaning  emerges  through 
interaction rather than transmission (Badie, 2015, 2016; Bennett,  2017). However, the reliance on platform-
mediated  resources  also  introduces  asymmetries  in  cultural  interpretation,  privileging  easily  accessible 
contexts  over  nuanced  cultural  tensions.  Thus,  the  correlation  between  digital  mediation  and  cultural 
understanding is shaped by deeper structural relations among text, tradition, and technological design, rather 
than by technology alone.

The  findings  on  interpretive  depth address  a  longstanding  so-what concern  in  digital  reading 
scholarship: whether digital environments diminish or enhance deep literary interpretation. The evidence 
from  this  study  suggests  a  functional  outcome—digital  mediation  can  support  advanced  interpretive 

39



 Mohd Roslan Mohd Nor and Ahmad Zubaidi Lingua Technica, 2(1), 2026, 29-44

practices  such as  thematic  synthesis,  ideological  critique,  and intertextual  reasoning.  Students  not  only 
analyzed  literary  content  but  also  reflected  on  their  interpretive  processes,  indicating  metacognitive 
engagement  (Hassan & Ahmad,  2023;  Kameneva-Lyubavskaya & Borzova,  2024;  Singh et  al.,  2022).  This 
counters dominant narratives that equate digital reading with superficial engagement. However, a potential 
dysfunction arises if interpretive depth becomes unevenly distributed, favoring texts with overt ideological 
content while marginalizing subtle aesthetic forms. The implication is that digital platforms are capable of 
sustaining deep interpretation, but interpretive richness depends on the alignment between pedagogical 
scaffolding and platform affordances.

The digital  mediation also supports interpretive depth which figures out the cognitive and social 
structures enabled by digital platforms. Annotation tools externalize interpretive thinking, allowing students 
to  revisit  and  refine  insights,  while  discussion  spaces  facilitate  critical  negotiation  of  meaning  across 
perspectives. These features align with dialogic and metacognitive theories of literary interpretation, which 
emphasize reflection, critique, and synthesis (Álvarez-Bernárdez & Monereo, 2020; Bannister-Tyrrell & Clary, 
2017; Kaplan et al., 2023). Importantly, digital platforms make interpretive processes visible, enabling recursive 
engagement that is less accessible in print-based settings. Yet this depth emerges not automatically but 
through structured interaction between task design, textual complexity, and technological affordances. The 
causal  relationship  between  digital  mediation  and  interpretive  depth  is  therefore  contingent,  not 
deterministic. When pedagogically aligned, digital reading platforms operate as interpretive infrastructures 
that  deepen  literary  understanding;  when  misaligned,  they  risk  reducing  interpretation  to  fragmented 
commentary.

CONCLUSION
This study demonstrates that  digital reading platforms function as active pedagogical and cultural 

mediators in literature learning, significantly shaping students’ literary engagement, cultural understanding, 
and depth of interpretation when interacting with Indonesian and Malay literary texts. The findings reveal that 
digital mediation does not merely enhance access or efficiency, but restructures interpretive practices by 
enabling annotation-driven close reading, dialogic meaning negotiation, and metacognitive reflection. A key 
contribution of this research lies in its integration of  literature-specific analytical indicators with  empirical 
digital engagement data, offering a methodological advancement beyond generic digital literacy frameworks. 
By foregrounding national  literatures within digitally  mediated environments,  the study reframes digital 
literary learning as  a  culturally  situated process,  thereby extending theoretical  perspectives in literature 
education, digital humanities, and cultural studies.

Despite these contributions,  the study is  subject to several  limitations.  The corpus,  while diverse, 
remains confined to selected canonical texts and a single educational context, limiting the generalizability of 
the  findings.  Additionally,  engagement  and  interpretation  were  examined  primarily  through  platform-
generated  data  and  learner  responses,  which  may  not  fully  capture  longitudinal  changes  in  literary 
competence. Future research should expand the corpus to include non-canonical and contemporary digital-
native literary works, incorporate cross-institutional or cross-national samples, and adopt longitudinal designs 
to trace interpretive development over time. Further studies may also integrate experimental comparisons of 
platform features to more precisely isolate their effects on literary interpretation and cultural understanding.
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